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A B S T R A C T 

 
The study aimed to investigate the effect of parental involvement on basic psychological need 

satisfaction and academic stress. To provide a deeper understanding, relevant literature was 

reviewed. The research employed a descriptive assessment and correlational design, focusing on 

senior high school students at Divine Word College of Laoag. Data were collected through 

questionnaires and analyzed using inferential statistics, specifically weighted mean and Analysis 

of Variance (ANOVA). 

 

Findings indicate a significant correlation between parental involvement, basic psychological need 

satisfaction, and academic stress. This suggests that while parental involvement can support 

students' well-being by fulfilling basic psychological needs, it can also contribute to academic 

stress. Specifically, parental emotional involvement correlates with students’ need for autonomy, 

while emotional, cognitive, and behavioral involvement collectively influence their need for 

competence. Additionally, emotional and cognitive involvement relate to students' need for 

relatedness. Parental involvement also impacts academic stress: emotional involvement is linked to 

external pressure, and behavioral involvement significantly affects students' self-efficacy. 

 
   

© 2024 by the authors. Licensee DWIJMH. This open-access article is distributed under the 

terms and conditions of the Creative Commons Attribution-NonCommercial-ShareAlike 4.0 

International License (https://creativecommons.org/licenses/by-nc-sa/4.0/) 

Introduction 

Most parents aspire for their children to lead successful lives. Education is often seen as a key avenue to achieve this goal, as 

it provides essential skills for future careers (Davey & Harney, 2023). In the Philippines, many Filipino parents view 

education as the primary legacy they can offer their children for a brighter future (Alampay & Garcia, 2019). This drives 

parents to work tirelessly to ensure their children can attend senior high school and pursue higher education (Turley, 2006). 

Financial capability, undeniably, plays a significant role in providing access to education (Bhalla, 1992). 

 

However, completing higher education requires more than financial support. While research recognizes the importance of 

financial resources for academic success (Fazli et al., 2020; Moneva et al., 2020; Roksa & Kinsley, 2018; Cooper & 

Stewart, 2020), other studies highlight that parental involvement also contributes meaningfully to students' academic 
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performance (Menning, 2002). Parental engagement goes beyond financial backing, and educational involvement is widely 

acknowledged as a factor in children’s academic achievements (Pérez-Sánchez et al., 2013; Tárraga et al., 2017). For 

instance, Topor et al. (2010) observed that parental involvement enhances children’s sense of cognitive competence, 

motivating them to excel academically. Thus, parental involvement in education is a valuable strategy for encouraging 

students’ academic engagement. 

 

However, a question remains: does parental involvement in education have any negative effects? Previous studies 

overwhelmingly suggest positive impacts of parental involvement on children’s academic performance. Nonetheless, few 

studies examine its effects on academic stress and basic psychological need satisfaction. A recent study by Obradovic et al. 

(2021) introduces a different perspective, proposing that excessive parental involvement can hinder children’s academic 

growth. Similarly, Miranda (n.d.) from the University of California suggests that over- involvement may affect students' 

sense of autonomy, competence, and connection with others—basic psychological needs critical for well-being. A lack of 

these needs can lead to stress, reduced intrinsic motivation, and increased behavioral and mental health issues, ultimately 

affecting academic performance. 

 

Notably, studies have yet to examine how parental involvement affects students' basic psychological needs and academic 

stress in the Philippine context. The current study addresses this gap by exploring the relationships among parental 

involvement, basic psychological needs, and academic stress within a Philippine setting. The findings aim to provide 

insights into academic stress and support schools in fostering stronger school-family partnerships to enhance student well-

being. This study includes an introduction, literature review, research methodology, data presentation and discussion, and 

conclusion. 

Literature review 

The concept of education 

The concept of education has long been debated, with philosophers offering varied perspectives that contribute to differing 

understandings of what education is and should be. Consequently, this diversity of thought is reflected in the distinct 

curricula across schools (Burnard, 1989). For instance, Socrates, as cited by Lamichhane (2018), viewed education as an 

effort to draw out universal truths within each person’s mind, a perspective that could shape a curriculum focused primarily 

on intellectual or cognitive development (Parisi et al., 2012). Jeronen (2013) sees education as systematic schooling and 

training for work, emphasizing knowledge, skills, and judgment. Such variations often lead to confusion about what 

education truly entails. Therefore, a thorough discussion of the meaning of education is essential for parents, teachers, and 

students to foster a shared understanding of its purpose (Chazan, 2021). 

 

This clarity helps parents set realistic expectations for what their children can achieve and what they anticipate from the 

school. Likewise, it guides teachers and administrators in creating educational practices that align with the expectations of 

both parents and students. With a well-defined concept, parents can assess if their expectations are met, while educators can 

evaluate if they have fulfilled those expectations. 

 

At the core of this discussion is the question: what is education, and what purpose does it serve? Here, the intent is not to 

develop new theories but rather to examine parents’ perceptions and aspirations and evaluate whether these align with 

philosophical understandings of education. If they do not, it may be worth considering if a specific educational philosophy 

tailored to national or cultural aspirations should be developed. To explore this, we must examine the meanings attributed 

to education by various philosophers, as these insights offer a foundation for understanding education's purpose. 

 

Educational philosophers have provided several interpretations. Scheffler (1960) identified three primary meanings of 

education. The first, a descriptive meaning, derives from the Latin educare, meaning "to train or mold," suggesting that 

education serves as a formative process, often linked to workforce training. However, this definition risks simplifying 

education to practical skills acquisition. Training, according to Fry (1969), focuses solely on skill development to enhance 
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performance, whereas education involves a more comprehensive acquisition of knowledge, including facts, concepts, 

beliefs, and values (The Performance Center, n.d.). John Dewey’s molding theory, which focuses on shaping students’ 

behavior, similarly reflects this idea (Miovska-Spaseva, 2016). 

 

The second meaning, a programmatic definition, specifies what education should encompass, often tied to widely accepted 

educational practices (Chazan, 2021; Sheffler, 1960). This view emphasizes practical descriptions grounded in educational 

application (Smedsrud, 2020). Finally, the third meaning, stipulative, differs by offering contextual definitions that may or 

may not stem from prior definitions. This type of definition allows each society to adapt educational concepts to its specific 

context, enabling meaningful discussions on what education should achieve locally (Scheffler, 1974; Smedsrud, 2020; 

Chazan, 2021). 

 

Examining additional perspectives can help assess whether contemporary education aligns with early educational concepts. 

Idealist philosophers, for instance, view education as fostering reasoning, with Immanuel Kant asserting that education is 

distinct from training due to its focus on critical thinking (Tumwine, 2023). Kant's view aligns with Hegel’s idea that 

education shapes moral character and intellect (Tubbs, 2015; Vayrynen, 2016; Crisafi & Gallagher, 2010). Social realists, in 

contrast, see education as preparation for participation in social life (Hallinan, 2000). Richard Rorty, influenced by Dewey, 

views education as a blend of cultural adaptation and critical thinking, enabling students to both understand and challenge 

societal norms (Noaparast, 2014). John Dewey himself argued that education ensures social continuity, enabling society's 

survival by teaching not only content knowledge but also life skills (Garrison et al., 2012). Similarly, John Locke 

emphasized social readiness and problem-solving (Goodyear, 2018; Williams, 2017). Montaigne, critical of mere book 

learning, believed education should develop a "well- formed" rather than a "well-filled" mind, prioritizing practical 

knowledge (Ferrari, 2023). Aristotle added that education develops intellect, morality, and skills, arguing that these 

attributes form the core of a complete education (Gotz, 2003). 

 

The range of definitions offered by these philosophers underscores the complexity of education. To synthesize these views, 

Cremin (1976) defines education as “the deliberate, systematic, and sustained effort to transmit, provoke, or acquire 

knowledge, values, attitudes, skills, or sensibilities, as well as any learning that results from that effort.” This comprehensive 

definition suggests that education goes beyond practical skills training to include the transmission of knowledge, values, and 

attitudes. This definition provides a lens through which to assess both the goals of education and the attitudes parents hold 

toward it, facilitating a more holistic understanding of education's role in personal and societal development. 

Parental involvement in education 

Educational success is closely tied to parental involvement, particularly across various educational levels such as basic and 

higher education (Topor et al., 2010). Researchers consistently highlight that parental involvement plays a crucial role in 

fostering students' academic motivation and achievement (Gonzalez-DeHass et al., 2005; Hara & Burke, 1998; Hill & 

Craft, 2003; Marcon, 1999). This positive influence is evident when comparing the academic performance of students 

whose parents are engaged with those whose parents are not. Generally, students with involved parents tend to perform 

better academically (Topor et al., 2010; Hill & Craft, 2003). However, understanding the exact nature and types of effective 

parental involvement remains a topic of ongoing inquiry (Hill & Craft, 2003). 

 

Webster-Stratton (1998) defines parental involvement as a positive attitude toward the child’s education, teachers, and 

school environment. Meanwhile, Roy and Giraldo-Garcia (2018) broaden this definition to include parental behaviors—

both at home and within the school setting—that actively support a child’s educational experience. Epstein (1996) suggests 

that parental involvement can be gauged through various indicators, such as the home environment, participation in school 

activities, and maintaining regular parent-teacher contact. Cheung and Pomerantz (2011) and Grolnick and Slowiaczek 

(1994) identify three distinct types of parental involvement: emotional, cognitive, and behavioral. Emotional involvement 

involves the parent's care and emotional support regarding their child’s schooling. Cognitive involvement includes 

providing resources, such as books or internet access, to facilitate learning. Behavioral involvement refers to active 

participation in a child's school life, such as assisting with school-related challenges (Wang et al., 2023; Chen & Mok, 

2023). 



1135 

Abun et al., Divine Word International Journal of Management and Humanities 3(4)(2024) 1132-1156 

  

 

 

Research on the effects of parental involvement on student academic achievement indicates both positive and negative 

outcomes. Peng et al. (2023) suggest that, in some cases, parental involvement can have an adverse effect, as students may 

feel increased stress when faced with high parental expectations. Similarly, Cetin et al. (2022) emphasize that over-

involvement can lead to academic pressure and stress among students. Conversely, numerous studies underscore the 

positive impact of parental involvement, linking it to improved academic performance (Fan & Chen, 2001; Wang et al., 

2023; Xiong et al., 2021; Ates, 2021; Georgiou, 1996). Thus, while parental involvement generally supports academic 

success, the type and intensity of involvement must be balanced to avoid undue pressure on students. 

Basic psychological need: Competence, autonomy and relatedness 

According to self-determination theory, three universal psychological needs—competence, autonomy, and relatedness—are 

essential for optimal functioning and are regarded as basic psychological needs (Deci & Ryan, 2000). Meeting these needs 

can promote optimal performance, well-being, and personal growth (Deci & Ryan, 2000; Mesurado et al., 2016). They are 

considered basic because they are thought to be innate and universal. Cross-cultural research shows that fulfilling these 

needs is essential for healthy development, engagement, motivation, and well- being across diverse populations (Gagne et 

al., 2014). Gagne et al. (2014) found that when these needs are met, individuals experience enhanced work performance 

and engagement, reduced stress, and lower turnover rates. Conversely, unmet needs can lead to adverse psychological 

outcomes. Further studies affirm that satisfying the needs for autonomy, competence, and relatedness is crucial for human 

flourishing (Sari, 2015). 

Autonomy 

Gagne (2014) defines autonomy as acting with a sense of volition, endorsement, willingness, and choice. This need entails 

that individuals act in alignment with their own free will and personal endorsement. In other words, self- construction and 

functioning should be directed by the individual (Moreno, 2013). For autonomy to flourish, the social environment should 

support this freedom, avoiding the use of punishment or rewards as motivators. External pressures, such as strict deadlines, 

can inhibit autonomy by restricting personal control and decreasing intrinsic motivation (Łuków & Różyńska, 2016). 

Ideally, environments should present situations that promote autonomy. This need reflects an individual’s desire to feel 

voluntary in their actions and to experience a sense of choice and ownership over their behavior (deCharms, 1968; Deci & 

Ryan, 2000). Hackman and Oldham (1976) further describe autonomy as the substantial freedom, independence, and 

discretion to decide one’s actions. Deci (1971) argues that when individuals receive external rewards for behavior that is 

already intrinsically motivated, it diminishes intrinsic motivation. When behavior becomes reward-driven, autonomy is 

undermined. 

Competence 

The second fundamental psychological need is competence, which refers to an individual’s ability to master their 

environment and feel effective in interacting with it (Deci & Ryan, 2000; White, 1959). White (1959) introduced 

competence as a concept related to performance motivation, a term later popularized by Boyatzis (1982). Unlike Freud, 

White focused on the coping strategies of typical individuals, highlighting that people are motivated by a need to be 

competent and effective in their world (Mccoubrey, 2001). Competence is considered an innate need, as individuals 

naturally tend to explore and manipulate their surroundings and actively seek challenges to expand their skills. This ability 

to master tasks helps people adapt to changing environments (Deci & Ryan, 2000). 

 

Deci and Ryan (2000) found that providing unexpected positive feedback on a task enhances intrinsic motivation, as it 

fulfills the basic need for competence. Positive feedback not only boosts intrinsic motivation but can also reduce reliance 

on extrinsic motivators. Conversely, negative feedback diminishes intrinsic motivation and undermines the sense of 

competence (Vallerand & Reid, 1984). 

Relatedness 

The third component of basic psychological needs is the need for relatedness, initially proposed by Alderfer based on 
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Maslow’s hierarchy of needs (Fuchs, 2008). Alderfer categorized Maslow's hierarchy into three needs: existence, 

relatedness, and growth, commonly known as ERG (Gibson et al., 2000). Existence needs refer to the essentials required 

for survival and correspond to physiological needs in Maslow's theory (Lester, 2020). Relatedness needs encompass every 

person’s drive to connect with others, aligning with Maslow's social and external esteem needs, such as forming 

relationships with friends, family, and coworkers (Nisbet & Zelenski, 2014). Each person has a social need to build 

relationships, feeling inherently inclined to connect, be part of a group, and give and receive care (Baumeister & Leary, 

1995). 

 

According to Deci and Ryan (2000), relatedness needs are fulfilled when individuals experience a sense of communion and 

form close, meaningful relationships. Satisfying these desires requires social interaction and is consistent with Maslow's 

concept of social needs. Lastly, growth needs refer to a person's drive for development and self-actualization (Maslow, 1968, 

1970). This intrinsic need encompasses personal growth and the pursuit of one’s potential, as each individual has an innate 

desire to achieve their unique aspirations (Goldstein, 1939). 

Academic stress 
Stress is a common experience for students, with Johnson (1979) noting that 10-30% encounter some degree of academic 

stress. Academic stress is considered a significant challenge for educational institutions, as it can negatively impact 

students’ academic performance (O’Neill et al., 2019; Paralkal & Knutson, 2021; Reddy et al., 2018). According to 

Jimenez-Mijangos et al. (2022), stress and anxiety are leading causes of students' academic failures. Understanding 

academic stress and its stressors is essential for teachers and administrators to design programs that improve students' well-

being. Effective interventions require a comprehensive understanding of academic stress and its causes (Cooper & 

Marshall, 1978). Thus, examining past research provides the foundation needed to design effective intervention programs. 

 

Researchers define academic stress in various ways. Jagiello et al. (2024) and Pascoe et al. (2020) describe it as the 

temporary experience of pressure, anxiety, or distress linked to fears of academic failure. Wilks (2008) views academic 

stress as the body’s reaction to academic demands that exceed students’ abilities. Similarly, David (2010) and Hafeez et al. 

(2022) describe it as feelings of fatigue from numerous assignments, pessimism about outcomes, and self-doubt. Sun et al. 

(2011) characterize academic stress as anxiety and discomfort from the demands of academic learning. These definitions 

highlight academic stress as psychological and physical discomfort from workload overloads and coping challenges. 

 

Many studies show that academic stress is influenced by students' perceptions of their ability to meet academic goals 

(Lazarus & Folkman, 1984; Kristensen et al., 2023; McKay et al., 2014). Kumaraswamy (2013) identified common sources 

of academic stress, including excessive assignments, peer competition, examinations, and time management challenges. 

Other sources include heavy course loads, financial concerns, family pressures, and adjusting to new environments 

(Misra & Castillo, 2004; Byrd & McKinney, 2012; Pedrelli et al., 2015). Academic concerns tend to heighten stress around 

exams (Spielberger & Vaag, 1995) and assignment deadlines (Ma, 2023). Since academic stress is closely tied to perceived 

capability, individual stress levels vary based on students’ self-assessed ability to complete tasks (Barbayanis et al., 2022). 

For example, perceptions of academic stress differ by gender, with female college students reportedly experiencing higher 

stress levels than males (Misra et al., 2000; Eisenberg et al., 2007; Evans et al., 2018), likely due to differences in stress 

response (Misra et al., 2000; Verma et al., 2011). Additionally, the year of study can affect stress levels (Misra et al., 2000). 

As Yumba (2010) pointed out, academic stress does not affect all students equally. 

 

Although the effects of academic stress vary, most research highlights its negative impacts on students' mental and physical 

well-being and academic performance (Barbayannis et al., 2022; Deng et al., 2022; Kaur, 2012; Córdova- Olivera et al., 

2023). However, some researchers suggest that academic stress may positively impact performance. For instance, Hasanah 

et al. (2023) and Ma (2023) argue that academic pressure can motivate students to study harder and develop diligence. 

Murdiana et al. (2023) found that a moderate level of academic stress can enhance academic performance, creating a 

positive relationship between stress and achievement. Ardi (2022) supports this view, suggesting that stress can boost 

motivation, resilience, and the ability to overcome challenges effectively. 
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Parent educational involvement: 

Emotional (affective) 

Cognitive 

Behavioral involvement 

Basic psychological needs: 

autonomy, competence and relatedness 

Academic stress: 

External pressure, expectations and self-

efficacy 

 

Conceptual framework 

Independent variable Dependent variable 

Source: Cheung and Pomerantz (2011). Deci & Ryan (2000), Jagiello, et al (2024). 

 

Figure 1: the framework reflects a correlation between parent educational involvement basic psychological needs and 

academic stress. The study intends to examine the influence of parent educational involvement on the autonomy, competence 

and relatedness needs of students and academic stress. 

Statement of the problems 

The study examined the interconnectedness of parent educational involvement and basic psychological needs and academic 

stress of students. It specifically answers the following questions: 

1. What is the parent's educational involvement in terms of: 

a. emotional involvement 

b. cognitive involvement 

c. Behavioral involvement 

 

2. What are the basic psychological needs satisfaction of students in terms of: 

a. autonomy 

b. competence 

c. relatedness need 

 

3. What is the academic stress of students in terms of external pressure expectations, and self-efficacy? 

 

4. Is there a relationship between parent educational involvement and basic psychological need 

satisfaction? 

5. Is there a relationship between parent educational involvement and academic stress in terms of external 

pressure, expectations and self-efficacy? 

Hypothesis 

Numerous studies have demonstrated the significant influence of parental involvement on students' academic achievement 

(Peng et al., 2023; Fan & Chen, 2001; Wang et al., 2023; Xiong et al., 2021; Ates, 2021; Georgiou, 1996). Building on this 

research, the current study seeks to explore the impact of parental educational involvement on students' needs for 

autonomy, competence, and relatedness, as well as its effect on academic stress. 

Scope and delimitation of the study 

The scope of the current study is confined to the Divine Word Colleges in the Ilocos Region and their students. The 

investigation focuses specifically on the role of parental involvement—encompassing affective, cognitive, and conative 
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(behavioral) dimensions—on the satisfaction of basic psychological needs and academic stress experienced by the students. 

Research methodology 

The study adopts a quantitative approach, utilizing a descriptive assessment alongside a correlational research design. 

Conducted at Divine Word Colleges, the research focuses on grade XII senior high school students. Data collection is 

carried out through questionnaires, and the statistical analysis employs both descriptive and inferential statistics, 

specifically weighted means and ANOVA. 

 

To begin the data collection process, the researcher obtained approval from the college president to distribute the 

questionnaires. This process was facilitated through designated employee representatives. Ethical considerations were taken 

into account, and due to the absence of sensitive human issues, an ethical review was deemed unnecessary. 

 

The following ranges of values with their descriptive interpretation will be used: 

Statistical Range Descriptive Interpretation 

4.21-5.00 Strongly Agree/Very High/very satisfied 

3.41-4.20 Agree/High/satisfied 

2.61-3.40 Somewhat Agree/Moderate/somewhat satisfied  

1.81-2.60 Disagree/Low/dissatisfied 

1.00-1.80 Strongly Disagree/Very Low/very dissatisfied 

Data presentation and analysis 

The data are presented following the statement of the problems of the current study. The study aimed to answer the 

following questions: 

 

Problem 1: What is the parent's educational involvement in terms of: 

a. Emotional involvement 
b. Cognitive involvement 

c. Behavioral involvement 

 

Table 1. Parents’ educational involvement (n=242) 
 

 Parents’ educational involvement Weighted mean Descriptive interpretation 

A. Emotional involvement   

1. My parent care about the health and well-being of my child and see to it 

that he/she is healthy and going to school 
4.32 Agree/high 

2. My parent often asked me about my school activities and if I can handle 
them 

3.68 Agree/high 

3. My parent sees to it that I have enough allowance for my food 4.38 Agree/high 

4. My parent often allows me to watch TV for some time for relaxation 3.92 Agree/high 

 Composite Mean 4.08 Agree/high 

B. Cognitive involvement   
1. My parent buys books that I need to enhance my knowledge 3.48 Agree/high 

2. My parent provides internet access for learning materials 4.64 Agree/high 

3. My parent often asks me about the difficulty in class and if they can help 3.46 Agree/high 

4. My parent provides other reading materials at home for me to read 3.14 Agree/high 
 Composite Mean 3.68 Agree/high 

C. Behavioral involvement   

1. My parent sometimes visits the class adviser to check my 
academic development. 

2.83 Somewhat agree/moderate 

2. My parent comes to school to pay tuition fee 3.86 Agree/high 

3. My parent often participates in parents-teachers association meeting 3.63 Agree/high 

4. My parent gets involved in the projects initiated by the parent association 3.25 Somewhat agree/moderate 
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 Composite Mean 3.39 Somewhat agree/moderate 

 OVERALL MEAN 3.72 Agee/high 

Source: Cheung and Pomerantz (2011). 

 

Legend: 

Range of Mean Values Descriptive Interpretation 

4.21 - 5.00 Strongly agree/very high/very satisfied 

3.41 - 4.20 Agree/high/satisfied 

2.61 - 3.40 Somewhat agree/moderate/somewhat satisfied 

1.81 - 2.60 Disagree/low/dissatisfied 

1.00 - 1.80 Strongly disagree/very low/very dissatisfied 

 

The data presented in the table indicates that overall parental involvement in education has an average rating of 3.72, 

categorized as "agree/high." This rating suggests that while parental educational involvement is not exceedingly high, it is 

also not low or moderate, positioning it within a high range. However, when examining the dimensions of involvement 

individually, it is evident that emotional and cognitive involvement are rated highly, at 4.08 and 3.68, respectively, whereas 

behavioral involvement is rated low. 

 

Students reported that their parents show emotional involvement by caring for their psychological and physical well- being. 

In terms of cognitive involvement, students confirmed that their parents provide reading materials at home and frequently 

inquire about classroom difficulties to offer assistance. Conversely, parental behavioral involvement appears to be limited, 

as indicated by students stating that their parents seldom visit class advisers to monitor academic progress, pay tuition fees, 

attend parent-teacher association meetings, or participate in projects organized by the parent association. 

 

Research has consistently demonstrated a positive correlation between parental involvement and school outcomes, such as 

academic performance (Herman & Yeh, 1983) and social-emotional development (Martinez-Yarza et al., 2024). However, 

excessive parental involvement can have detrimental effects, potentially negatively impacting academic performance (Peng 

et al., 2024). 

 

Problem 2: What are the basic psychological needs satisfaction of students in terms of: 

a. autonomy 

b. competence 

c. relatedness need 

 

Table 2. Basic psychological needs satisfaction of students (n=242) 
 

 Basic psychological needs of students Weighted mean Descriptive interpretation 

A. Autonomy   

1. I feel like I can decide on how I am going to study 3.98 Agree/high 

2. I am free to express my ideas and opinions on the things I want to do 3.77 Agree/high 
3. I am not dictated by my parent to study at home 3.46 Agree/high 

4. I feel like I can pretty much be myself at home 4.15 Agree/high 

5. There is much opportunity for me to decide for myself how to go 
about my study 

3.95 Agree/high 

 Composite Mean 3.86 Agree/high 

 
B. 

 
Competence need 

  

1. I feel competent that I can pass the examination 3.68 Agree/high 

2. My parent often tells me I am good at what I do. 3.78 Agree/high 

3. I am interested to learn new things in my study 4.38 Strongly agree/ Very high 
4. Most days I feel a sense of accomplishment for my study 3.80 Agree/High 

5. In the class, I have a chance to show how capable I am. 3.58 Agree/high 
 Composite Mean 3.84 Agree/high 
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C. Relatedness need 
  

1. I like my parent and I get along with my parent 4.06 Agree/high 
2. I consider the people I work with to be my friends 4.06 Agree/high 
3. People at home and the school care about me 3.79 Agree/high 

4. There are many people at the school that I am close to 3.60 Agree/high 
5. My classmates seem to like me very much 3.28 Somewhat agree/moderate 

6. My classmates and my teachers are pretty friendly toward me 3.87 Agree/high 
 Composite Mean 3.78 Agree/high 

        OVERALL MEAN  3.82  Agree/high  

Source: Ryan and Deci (2000). 

 

Legend: 

Range of Mean Values Descriptive Interpretation 

4.21 - 5.00 very satisfied 

3.41 - 4.20 satisfied 

2.61 - 3.40 somewhat satisfied 

1.81 - 2.60 dissatisfied 

1.00 - 1.80 very dissatisfied 

 

Regarding basic psychological need satisfaction, the data indicates that students achieved an overall mean rating of 3.82, 

which is interpreted as "satisfied" (high). This rating signifies that students are neither very satisfied nor very dissatisfied, 

but rather, they are generally satisfied with their basic psychological need satisfaction, which is deemed high. Notably, when 

examining the dimensions individually, all three dimensions are rated similarly, reflecting a state of "highly satisfied." 

 

In terms of autonomy and satisfaction, students expressed agreement that they have the freedom to make decisions about 

whether to study, as well as what and how to study. For competence need satisfaction, students reported that they can pass 

examinations, are interested in exploring new things, feel a sense of accomplishment, and can demonstrate their capabilities 

to their friends, with their parents often affirming their abilities. Regarding relatedness need satisfaction, students agreed that 

they maintain good relationships with their parents and friends, and they have close friendships. 

 

Research has consistently shown a positive association between basic psychological need satisfaction and various factors, 

including levels of grit (Cinar-Tanriverdi & Karabacak-Çelik, 2023), learning regulation capabilities (Hidayatullah & 

Scikos, 2023), and academic success (Wang et al., 2019). 

 

Problem 3: What is the academic stress of students in terms of external pressure and expectations, self-efficacy? Table 3. 

Academic stress of students (n=242) 
 

 Academic stress of students Weighted 

mean 

Descriptive interpretation 

A External pressure and expectations   

1. I am ashamed of my parents and friends if I will get low grades 3.89 Agree/high 

2. I don’t want to be looked down on by my teachers, friends and parents 4.13 Agree/high 

3. I do not want to fail and disappoint my parent’s expectations 4.41 Strongly agree/very high 
4. 4. I am worried about the future if I fail my study 4.56 Strongly agree/very high 

 Composite Mean 4.24 Strongly agree/very high 

B. Course requirement overload and examination 
  

1. I enrolled in many subjects and each subject has requirements 3.60 Agree/high 
2. I am rushed to finish my many assignments 3.51 Agree/high 

3. I am worried that I cannot meet the deadline 4.22 Strongly agree/very high 

4. I am afraid if I fail the coming examination 4.38 Strongly agree/very high 
 Composite Mean 3.92 Agree/high 

C. Self- efficacy 
  

1. I cannot answer the examination correctly 2.48 Disagree/low 
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2. I am not confident that I can finish my study 2.64 Somewhat agree/moderate 

3. I am not confident I can focus on schoolwork when 
faced with many distractions 

2.40 Disagree/low 

4. I am confident I can meet the deadline with a few reminders from the 
teachers 

2.49 Disagree/low 

 Composite Mean 2.50 Disagree/low 

        OVERALL MEAN  3.55 Agree/high 

Source: Jagiello,et al. (2024). 

 

Analyzing the data reveals that students' overall academic stress has an average mean rating of 3.55, which is categorized 

as "agree/high." This rating indicates that the level of stress experienced by senior high school students is not extremely 

high, nor is it very low, but rather falls within a high range. When examining the specific dimensions of stress separately, the 

data demonstrates that students experience significant stress related to external pressures, expectations, course requirement 

overload, and examinations, while self-efficacy-related stress is rated as moderate. 

 

In terms of external pressure and expectations, a majority of students strongly agree that they feel stressed due to concerns 

about disappointing their parents and friends, fearing failure, and worrying about their future if they do not succeed. 

Regarding course requirement overload and examinations, students express strong agreement that they experience stress 

from managing multiple subjects and assignments, as well as from the anxiety of meeting deadlines and the fear of failing 

examinations. Conversely, related to self-efficacy, students moderate their agreement, indicating they feel stress from 

uncertainties about answering exam questions correctly, completing their studies, and dealing with distractions while trying 

to meet assignment deadlines. 

 

High levels of academic stress can have detrimental effects on students' mental well-being (Barbayannis et al., 2022) and can 

contribute to poor academic performance (Jimenez-Mijangos et al., 2023). 

 

Problem 4: Is there a relationship between parent educational involvement and basic psychological need satisfaction? 

 

A. Parents' Educational involvement and autonomy 

The collective parental educational involvement—encompassing emotional, cognitive, and behavioral dimensions— 

significantly predicts students' basic psychological needs for autonomy, as indicated by the analysis: F (3, 238) = 17.070, p 

< .01. This finding reveals a 17.70 percent overlap between the three predictor variables and students' autonomy. 

Consequently, the variations observed in students' autonomy are attributable to differences in parents' educational 

involvement across these dimensions. 

 

When examining each factor of parental involvement individually, only emotional involvement emerges as a significant 

predictor of students' psychological need for autonomy, with a regression coefficient of B = .384, p < .01. The Y-intercept for 

the equation is quantified at 1.901. This suggests that the variations in students' psychological need for autonomy are 

primarily influenced by the degree of parents' emotional involvement. 

 
Table 4: Model Summary 

Model R R Square Adjusted R Square Std. Error of the Estimate 

1 .421a .177 .167 .62054 

a. Predictors: (Constant), Parents' Behavioral involvement, Parents' emotional involvement, Parents' cognitive involvement 
ANOVAa 

Model Sum of Squares df Mean Square F Sig. 

 Regression 19.719 3 6.573 17.070 .000b 

1 Residual 91.646 238 .385 

 Total 111.365 241  

a. Dependent Variable: Basic psychological need of students-autonomy 
b. Predictors: (Constant), Parents' Behavioral involvement, Parents' emotional involvement, Parents' cognitive involvement 

Coefficientsa 
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Model Unstandardized Coefficients Standardized Coefficients t Sig. 

B Std. Error Beta 

 (Constant) 1.901 .280  6.802 .000 

 Parents' emotional involvement .384 .079 .340 4.864 .000 

1 Parents' cognitive involvement .048 .066 .056 .739 .461 

 Parents' Behavioral involvement .064 .054 .087 1.187 .236 

a. Dependent Variable: Basic psychological need of students-autonomy 

 

B. Parents’ educational involvement and competence need 

When parents' emotional, cognitive, and Behavioral involvements were considered as a group, they could significantly 

predict the basic psychological need of the students in terms of competence, F (3, 238) = 40.613, p < 

.01 with 3.39 per cent overlap between the three predictor variables and students' competence need. 

 

Particularly, parents’ emotional involvement B = .327, p < .01, cognitive involvement B =.225, p < .01, and Behavioral 

involvement B = .118, p < .01, 1.281 quantified the Y-intercept of the regression equation. 

 

Hence, the variations observed in the students' competence needs are due to observed differences in the parents' educational 

involvement in terms of emotional, cognitive, and Behavioral involvement. 

 

Furthermore, when analyzed individually, all three predictor variables—parents' educational involvement in terms of 

emotional, cognitive, and behavioral dimensions—were found to significantly predict students' basic psychological need 

for competence. This indicates that students' basic psychological need for competence is influenced by the emotional, 

cognitive, and behavioral involvement of their parents. 

Table 5: Model Summary 

Model R R Square Adjusted R Square Std. Error of the Estimate 

1 .582a .339 .330 .55829 

a. Predictors: (Constant), parents' behavioral involvement, parents' emotional involvement, parents' cognitive 

involvement 

ANOVAa 

Model Sum of Squares df Mean Square F Sig. 

 Regression 37.976 3 12.659 40.613 .000b 

1 Residual 74.182 238 .312 

 Total 112.158 241  

a. Dependent variable: Basic psychological need of students - competence 

b. Predictors: (Constant), parents' behavioral involvement, parents' emotional involvement, parents' cognitive 

involvement 

Coefficientsa 

Model Unstandardized Coefficients Standardized Coefficients t Sig. 

B Std. Error Beta 

1 (Constant) 1.281 .251  5.095 .000 

Parents' emotional involvement .327 .071 .289 4.610 .000 

Parents' cognitive involvement .225 .059 .260 3.815 .000 

Parents' behavioral involvement .118 .049 .158 2.418 .016 

a. Dependent Variable: Basic psychological need of students - competence 

 

C. Parents’ educational involvement and relatedness need 

The impact of parents' educational involvement on students' relatedness needs is both significant and intriguing. When 
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considered as a collective force, the emotional, cognitive, and behavioral dimensions of parental involvement emerge as 

strong predictors of students' need for connection, with a notable F (3, 238) = 40.613, p < .01 and a 3.11% overlap among the 

predictor variables. 

 

Diving deeper, the analysis reveals that when these variables are examined individually, parents’ emotional involvement 

stands out as a critical factor, with a coefficient of B = .383, p < .01. Additionally, cognitive involvement makes its mark with 

B = .177, p < .01, while the Y-intercept of the regression equation is quantified at 1.266. 

 

These findings suggest that the variations in students' relatedness needs can be directly linked to the nuances in how parents 

engage with them emotionally and cognitively. Interestingly, while behavioral involvement is important, it is the emotional 

and cognitive dimensions that significantly shape students' sense of connection. Ultimately, this underscores the vital role 

parents play in fostering their children’s social needs, highlighting that their active participation in emotional and cognitive 

realms can greatly influence their children's ability to build and maintain meaningful relationships. 

 

Table 6: Model Summary 

Model R R Square Adjusted R Square Std. Error of the Estimate 

1 .558a .311 .303 .56133 

a. Predictors: (Constant), Parents' Behavioral involvement, Parents' emotional involvement, Parents' cognitive 

involvement 
ANOVAa 

Model Sum of Squares df Mean Square F Sig. 

 Regression 33.895 3 11.298 35.857 .000b 

1 Residual 74.991 238 .315 

 Total 108.886 241  

a. Dependent Variable: Basic psychological need of students-relatedness 

b. Predictors: (Constant), Parents' Behavioral involvement, Parents' emotional involvement, Parents' cognitive 

involvement 

Coefficientsa 

Model Unstandardized Coefficients Standardized Coefficients t Sig. 

B Std. Error Beta 

 (Constant) 1.266 .253  5.007 .000 

 Parents' emotional involvement .383 .071 .343 5.369 .000 

1 Parents' cognitive involvement .177 .059 .207 2.986 .003 

 Parents' Behavioral involvement .088 .049 .119 1.785 .076 

a. Dependent Variable: Basic psychological need of students-relatedness 

 

Problem 5: is there a relationship between parent educational involvement and academic stress 

 

A. Parents’ educational involvement and external pressure and expectations 

The analysis reveals that the three dimensions of parents' educational involvement—emotional, cognitive, and behavioral—

serve as significant predictors of students' academic stress, particularly regarding external pressures and expectations. This 

relationship is evidenced by the results, F (3, 238) = 2.695, p < .05, indicating a 3.30% overlap between these predictor 

variables and the students' academic stress related to external demands. 

 

Drilling down into the specifics, it is the emotional involvement of parents that stands out most prominently, with a 

coefficient of B = .292, p < .01. This highlights that emotional support plays a crucial role in shaping students' experiences of 

academic stress. 

 

Consequently, the variations in students' academic stress concerning external pressures can be attributed largely to the 
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differences in parents' emotional engagement. While all three dimensions of involvement were assessed, it is clear that 

emotional involvement uniquely influences how students perceive and respond to academic expectations. This underscores 

the importance of parents being emotionally present and supportive, as it can significantly mitigate the stress their children 

feel in academic environments. 

 

Table 7: Model Summary 

Model R R Square Adjusted R Square Std. Error of the Estimate 

1 .181a .033 .021 .81464 

a. Predictors: (Constant), Parents' Behavioral involvement, Parents' emotional involvement, Parents' cognitive 

involvement 

ANOVAa 

Model Sum of Squares df Mean Square F Sig. 

 Regression 5.366 3 1.789 2.695 .047b 

1 Residual 157.947 238 .664 

 Total 163.312 241  

a. Dependent Variable: Academic stress- external pressure & expectations 

b. Predictors: (Constant), parents' behavioral involvement, parents' emotional involvement, parents' cognitive 

involvement 

Coefficientsa 

Model Unstandardized Coefficients Standardized Coefficients t Sig. 

B Std. Error Beta 

 (Constant) 3.510 .367  9.566 .000 

 Parents' emotional involvement .292 .104 .214 2.818 .005 

1 Parents' cognitive involvement -.060 .086 -.057 -.693 .489 

 Parents' Behavioral involvement -.068 .071 -.076 -.958 .339 

a. Dependent Variable: Academic stress- external pressure & expectations 

 

B. Parents’ educational involvement and academic stress as to course requirement overload and examination 

 

The analysis indicates that the three dimensions of parents' involvement—emotional, cognitive, and behavioral—are 

significant predictors of students' academic stress, particularly in relation to course requirement overload and examination 

pressures. This relationship is substantiated by the findings, F (3, 238) = 6.841, p < .01, which reveal a notable 7.90% 

overlap between these predictor variables and the academic stress experienced by students in terms of course demands. 

 

Breaking it down further, the coefficients reveal the unique contributions of each type of parental involvement: emotional 

involvement has a coefficient of B = .261 (p < .01), cognitive involvement stands at B = .156 (p < .05), while behavioral 

involvement presents a coefficient of B = -.181 (p < .01). The Y-intercept of the regression equation is quantified at 2.902. 

 

These results suggest that variations in students' academic stress associated with course overload and examinations are 

significantly influenced by the nature of parents' involvement across emotional, cognitive, and behavioral dimensions. 

Notably, when examining these factors individually, it becomes clear that each dimension contributes uniquely to the 

students' experiences of stress related to academic requirements. This highlights the importance of a holistic approach to 

parental involvement, as all three factors play critical roles in shaping students' academic experiences and stress levels. 

 

Table 8: Model Summary 

Model R R Square Adjusted R Square Std. Error of the Estimate 

1 .282a .079 .068 .69392 

a. Predictors: (Constant), Parents' Behavioral involvement, Parents' emotional involvement, Parents' cognitive 

involvement 
ANOVAa 
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Model Sum of Squares df Mean Square F Sig. 

 Regression 9.882 3 3.294 6.841 .000b 

1 Residual 114.603 238 .482 

 Total 124.485 241  

a. Dependent Variable: Academic stress-course requirement and overload 

b. Predictors: (Constant), Parents' Behavioral involvement, Parents' emotional involvement, Parents' cognitive 

involvement 

Coefficientsa 

Model Unstandardized Coefficients Standardized Coefficients t Sig. 

B Std. Error Beta 

 (Constant) 2.902 .313  9.283 .000 

 Parents' emotional 

involvement 
.261 .088 .219 2.960 .003 

1 Parents' cognitive 

involvement 
.156 .073 .171 2.132 .034 

 Parents' Behavioral 

involvement 
-.181 .061 -.230 -2.978 .003 

a. Dependent Variable: Academic stress-course requirement and overload 

 

C. Parents’ educational involvement and academic stress as to self-efficacy 

The analysis reveals that the three dimensions of parents' educational involvement—emotional, cognitive, and behavioral—

do not significantly predict students' academic stress concerning self-efficacy, as evidenced by the results, F (3, 238) = 

2.180, p > .05. This indicates that the overall level of parental involvement does not appear to influence students' 

perceptions of their self-efficacy and associated stress levels. 

 

However, when examining the individual contributions of these factors, the results show that parents' behavioral 

involvement has a coefficient of B = .171 (p < .05) and quantifies the Y-intercept of the regression equation at 2.759. This 

suggests that while the overall dimensions of parental involvement do not significantly correlate with self- efficacy-related 

stress, parents' behavioral involvement does have a measurable impact. 

 

Consequently, the variations in students' academic stress associated with self-efficacy are largely attributed to differences in 

parents' behavioral involvement. This finding underscores the nuanced role that specific aspects of parental engagement 

play in shaping students' academic experiences, particularly in relation to their self-perception and confidence in academic 

settings. Overall, while emotional and cognitive involvement may not show a significant predictive capacity, behavioral 

involvement emerges as a key factor influencing students' stress levels concerning self-efficacy. 

 

Table 9: Model Summary 

Model R R Square Adjusted R Square Std. Error of the Estimate 

1 .164a .027 .014 .88334 

a. Predictors: (Constant), Parents' Behavioral involvement, Parents' emotional involvement, Parents' cognitive 

involvement 

ANOVAa 

Model Sum of Squares df MeanbSquare F Sig. 

 Regression 5.103 3 1.701 2.180 .091b 

1 Residual 185.709 238 .780 

 Total 190.812 241  

a. Dependent Variable: Academic stress - self-efficacy 

b. Predictors: (Constant), Parents' Behavioral involvement, Parents' emotional involvement, Parents' cognitive 
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involvement 

 

 

Coefficientsa 

Model Unstandardized Coefficients Standardized Coefficients t Sig. 

B Std. Error Beta 

 (Constant) 2.759 .398  6.933 .000 

 Parents' emotional involvement -.191 .112 -.129 -1.698 .091 

1 Parents' cognitive involvement -.017 .093 -.015 -.179 .858 

 Parents' Behavioral involvement .171 .077 .176 2.215 .028 

a. Dependent Variable: Academic stress - self-efficacy 

Discussions 

The results of the current study are both intriguing and significant. Two key findings warrant further elaboration: the effect of 

parental involvement in education on the satisfaction of basic psychological needs, and the impact of parental educational 

involvement on academic stress. 

 

Firstly, regarding the effect of educational involvement on psychological need satisfaction, it is important to note that 

psychological needs serve as essential nutrients for a person's adjustment, integrity, and growth (Ryan, 1995). 

 

The satisfaction of these needs is crucial for individual well-being; conversely, their frustration can lead to ill-being and 

defensiveness (Ryan & Deci, 2000a). The findings of this study indicate that students' psychological needs— specifically 

autonomy, relatedness, and competence—are dependent on their parents' involvement in their education. This suggests that 

fulfilling these three basic psychological needs is largely contingent on parental support in their academic endeavors. 

Insufficient parental involvement can therefore frustrate these needs, potentially deteriorating the psychological well-being 

of students (Vansteenkiste & Ryan, 2013). 

 

The current results yield three significant findings: First, parental emotional involvement positively influences students' 

autonomy needs. This means that to foster a child's autonomy, emotional support—such as caring—must be provided, 

without necessarily requiring cognitive or behavioral involvement. Second, all three forms of parental involvement—

emotional, cognitive, and behavioral—are essential for developing children's competence needs. The more engaged parents 

are in these dimensions, the more students' competence needs are fulfilled. Third, the fulfillment of relatedness needs is 

dependent on the levels of parents' emotional and cognitive involvement, while behavioral involvement does not 

significantly contribute to this aspect. 

 

Secondly, the study examines the effect of parents’ educational involvement on students' academic stress. The findings 

indicate that students experience high levels of academic stress, which correlates with parental involvement. In other words, 

both insufficient and excessive parental involvement can produce varying levels of academic stress in students. However, 

when analyzing the three dimensions of parental involvement separately, specific results emerge. 

 

Firstly, external pressure and parental expectations correlate with parents' emotional involvement. The more emotionally 

engaged parents are in their children's education, the more students feel pressured. This finding suggests that both excessive 

and inadequate emotional involvement can lead to different levels of pressure on children, indicating that parental 

involvement does not always yield positive outcomes and can sometimes generate negative feelings (Liu et al., 2023). 

 

Secondly, academic stress related to subject overload and examinations is influenced by all three dimensions of parental 

involvement: emotional, cognitive, and behavioral. Excessive or insufficient parental involvement in any of these areas can 

lead to varying levels of academic stress among students. 
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Lastly, the study found that students' self-efficacy is generally unaffected by the three types of parental involvement. 

However, a closer examination reveals that self-efficacy is influenced by parents' behavioral involvement, suggesting that 

both too little and too much behavioral involvement can impact students' self-efficacy. 

 

The findings of the current study enrich the ongoing discussion about the importance of parental involvement in children's 

education. While many studies highlight the positive contributions of parental involvement to academic performance and 

student well-being (Fan & Chen, 2001; Otani, 2019; Wang et al., 2023; Jocson & Karuppiah, 2024), this study presents mixed 

results. Parental involvement can support students' basic psychological needs while simultaneously contributing to their 

academic stress. In essence, parental involvement may lead to either empowerment or burden (Peng et al., 2024). 

 

This study acknowledges its limitations, particularly its focus on senior high school students. Future research should expand 

to include a broader population at the college level to provide more comprehensive insights. 

Conclusion 

The findings of this study illuminate the complex relationship between parental involvement in education and its effects on 

the basic psychological need satisfaction and academic stress of students. This dual effect reveals an intriguing dichotomy: 

parental engagement can simultaneously empower and burden students. 

 

Upon examining the specifics, it becomes clear that the three dimensions of parental involvement—emotional, cognitive, 

and behavioral—are significantly linked to students’ competence needs. Notably, emotional involvement emerges as a 

crucial factor in fostering students' autonomy, while both emotional and cognitive engagement play essential roles in 

nurturing students' sense of relatedness. 

 

However, the influence of parental involvement is not limited to support; it also contributes to academic stress. Each 

dimension—emotional, cognitive, and behavioral—can lead to increased stress levels in students. Specifically, emotional 

involvement correlates with external pressure, whereas behavioral involvement primarily impacts students' self-efficacy. 

 

In summary, the role of parents in their children's education presents a double-edged sword. On one hand, their 

involvement serves as a powerful catalyst for satisfying basic psychological needs and enhancing students' overall well-

being. On the other hand, it can also become a source of stress, complicating the educational experience. Therefore, finding 

a balance in parental involvement is vital, as it can be a source of empowerment; when mismanaged, it can inadvertently 

create burdens that hinder students' academic journeys. Understanding this delicate balance is vital for fostering an 

environment where students can thrive both emotionally and academically. 
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